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     The following contains an explanation of two accountability models that can be integrated into data collection by school counselors to enhance their counseling programs and align their program with the ASCA National Model.  These models are the MEASURE and GRIP accountability models.  Explanations of these programs can be found below in excerpts taken from:

Thompson, Rosemary.  2012.  Professional School Counseling: Best Practices for Working in the Schools.  Third Edition.  
            New York, New York.  Taylor & Frances Group, LLC. (p. 80 – 83)


MEASURE Accountability Model 

     “Essentially, MEASURE is a six-step accountability process. The program is a team effort that requires school counselors to collaborate with teachers, administrators, and support staff as an integral part of important barometers of student success and accomplishment (Dahir & Stone, 2003a).  It supports accountability, moving counselors from a “counting-tasks” system by aligning the school counseling program with the standards based reform movement and meeting the reform requirements of the No Child Left Behind act of 2001.  MEASURE stands for:

     Mission:  Connect the comprehensive K-12 professional school counseling program to the mission of the school, and to the goals of the annual school improvement plan.  Professional school counselors need to ask how every aspect of the program supports the mission of the school and contributes to student achievement.
     Elements: Identify the critical data elements that are important to the internal and external stakeholders.  Professional school counselors already have ready access to data in areas such as course enrollment patterns, demographics, achievement patterns, and attendance that can be framed into accountability publications.  Most school divisions have elaborate technology departments that glean data and trends among different subpopulations of students and report them to state departments of education who in turn report them to the U.S. Department of Education.
     Analyze: Discuss carefully which elements need to be aggregated or disaggregated and why?  It is critical to disaggregate data elements and to identify success and needs in terms of gender, race/ethnicity, and socioeconomic status (SES) and how they are related to achievement.
     Stakeholder-Unite:  Determine which stakeholders need to be involved in addressing these school improvement issues and unite them to develop strategies to improve achievement.  Professional school counselors cannot work in isolation.  They need to work in teams to create action plans of the critical data to share with internal and external stakeholders and become an integral part of the school improvement team.
     Reanalyze:  Rethink and refine the intervention strategies, refocus efforts needed, and reflect on success.  Critical questions to consider are as follows: “Did the results of everyone’s efforts show that the interventions and strategies successfully moved critical elements in a positive direction?” “What changes need to be made to the school counseling program to keep the focus on student needs?”
     Educate:  Show the positive impact the school counseling program has had on student achievement and on the goal of the school improvement plan.  Demonstrate how professional school counselors are an integral part of the school improvement plan (Dahir & Stone, 2003a, p. 263).

    Fundamentally, traditional methods of professional school counselors demonstrating their worth by counting counseling sessions and student contacts are referred to as “So what?” data.  These methods that have been used to assess and evaluate professional school counseling programs no longer hold the same value or vision for what administrators, faculty, and parents consider important.  Advances in technology have allowed everyone to view data and keep up with students’ progress on a weekly or even daily basis.  MEASURE supports the accountability component of the ASCA (2005a) National Model and shifts the counseling program from a counting-tasks system to a standard-based reform initiative widening the professional school counselor’s realm of influence helping all students become successful learners and productive members of society.”


GRIP Accountability Model

     “Get A GRIP! (Brott, 2005, 2006, 2008) is an accountability framework for succinctly reporting the effectiveness of interventions and strategies that are a part of the professional school counseling program.  The GRIP is a one-page document that can easily be shared with others (e.g., counseling colleagues, administrators, parents, other school personnel), can become a system for organizing the success of your program over time, and can generate ideas to improve, strengthen, and maintain a vibrant school counseling program.  GRIP stands for Goal, Results, Impact statement, Program implications. 
      The focus of the GRIP is to demonstrate the effectiveness of the professional school counseling program by engaging the professional school counselor in an action research project for continual renewal of the program.  The GRIP is formatted as a word-processing document; spreadsheets and charts can be incorporated to provide a visual summary of significant data reflecting the results and impact statements from intervention programs or activities.  The format of a GRIP is shown in Table 3.4, and a detailed description of how to format the document in Microsoft Word is contained in the chapter’s appendix.”

“Table 3.4  GRIP Template_____________________________________________________________________________


GOAL
· Goal of the particular program or activity; objectives that the program or activity will address, stated in measurable behavior terms
· A brief, succinct paragraph that describes the program/activity: date, place, participants, facilitators, resources
· Identify types of evaluations used (e.g., needs assessment, pre-/posttests, inventories, assessment instruments)
· Link program activity to ASCA (2004) National Model: Specify state standards for school counseling programs (2004) that are addressed, identify school district goals or strategic plan objectives addressed, and align with building initiatives









(insert spreadsheet chart)
PROGRAM IMPLICATIONS
Bulleted statements to answer the following questions
· What did/did not work?
· What needs to change?
· What do you need?
· What will happen next?

RESULTS
· Relate results of program/ activity to standards, district goals, strategic plans, and individual building initiatives
· Short term results: What is immediately known as a product of the program/activity; process data to report what you did for whom
· Long term results: increase/decrease of target behavior; impact on participants’ behavior, attendance, achievement; what others observe; results data (so what?) to report the difference the program/ activity has made for students

IMPACT STATEMENTS
· Bulleted statements
· Quantitative data: lead with a descriptive statistic (e.g., percent versus percent change); perception data to report what others think, know or can demonstrate
· Qualitative data: gathered from participants’ or observers’ responses to open-ended questions; identify themes from responses; provide direct participant quotes to illuminate the impact of the program/activity
(insert spreadsheet chart or pre-/posttest items)








Source: Brott, P. E. (2006). Counselor education accountability:  Training the effective professional school counselor.
               Professional School Counseling, 10, 179 – 188.  Reprinted with permission.”

     The following is a basic template that you may use to help guide you in completing your own GRIP.  Also included are scanned copies of actual GRIP’s that were created and published by some great school counselors in Marana Unified School District, which may serve as examples to follow.
School: __________________________________________

School Counselor: __________________________________

Program/ Activity: __________________________________________________________________________

Participants: _______________________________             Date(s):___________________________________



GOALS:
________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________

Standard(s): ____________________________________________________________________________________
__________________________________________________________________________________________________________________________________________________________________________________________________________________
__________________________________________














RESULTS:
________________________________________________________________________________________________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
____________________________________________________________________________________
__________________________________________
__________________________________________
__________________________________________
__________________________________________



IMPACT STATEMENT:
__________________________________________________________________________________________________________________________________________________________________________________________________________________
__________________________________________________________________________________________________________________________________________________________________________________________________________________
__________________________________________
__________________________________________




PROGRAM IMPLICATIONS:
__________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________________
__________________________________________________________________________________________
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G.R.IP counselor: Joni Rubinstein School: Estes

Activity: Six Gifts of Listening
Grade: 4

Date: November 1- December 14.2011

Goals: After a four session unit on the Six Gifts
of Listening, students were able to identify the
Six Gifts, understand the difference between an
open and closed question, and observe a
conversation in a group and evaluate the 6 Gifts
used by a listener.

The 6 Gifts of Listening are:

Brain alert

Don't Inferrupt

Stay Focused

Ask Questions

Comment

. Paraphrase

ASCA ELS:

PS:AL.9 M: Acquire Self-Knowledge Demonstrate
cooperative behavior in groups.

PS:A1.6 M: Acquire Self-Knowledge Distinguish
between appropriate and inappropriate behavior.
PS:A2.7 N: Acquire Interpersonal Skills Know
that communication involves speaking, listening,
and nonverbal behavior.

Pre/Post test:

List the six gifts of listening and define open
question and closed question for a total of 8
points.

oGk wn

Final lesson: Working in groups of three students
take turns in the role of observer, listener, and
speaker. Listeners are evaluated on their usage of
all six gifts including open and closed questions for
a total of 7 points in a conversation. Topics given
for conversations were:

1. Plans for the winter break

2. Pizza

3. Favorite movie?

Results: Pre test shows that 05%
earned one point out of 8, .05% earned
two points out of 8 and 90% earned zero
points out of 8 on the pre test. Post test
showed a great increase in points earned.
100% increased their points earned with
4% earning 6, 23% earning 7, and 73%
earning all 8 points.

On the observation 82% earned all 100%
of the 7 possible points, 14% earned 6,
and 4% earned 5.

Impact Statement: The post tests
revealed that 100%of the students
increased their scores in the post test.
Students were able to identify the 6
Gifts of Listening then the final lesson
was the time for them to actually
implement what they learned in a
conversation with their peers.
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Graphs/Charts: (Insert excel chart, graph here showing the pre test results compared to
the post-test results)
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Program Implications:

Reinforcements of signals with motions and words supported learning and remembering the 6
gifts.
Signals and words brought in more learning styles to help students learn and remember the
material.
The observation activity worked for several reasons.

o It gave students an opportunity fo implement the 6 gifts in a conversation that was of

interest to this age group.
o It gave each student an opportunity to have a part in the process as a listener, speaker
" and observer.
o And it gave each student the opportunity fo “teach” the material while giving their score
to the observed student.

The observation activity is a good review for the post fest.
In classes with more SPED students more time fo review is needed.
In classes with more SPED students some lessons need to be modified with fewer examples so
we can focus on one done successfully.
As a follow up I will check in with teachers to learn if they notice better communication in the
classroom with listening and asking questions, and paraphrasing. These gifts will benefit
students who need to improve following directions, and will benefit taking the AIMS test.
The use of a PPT was beneficial in this lesson with graphics that reinforced the material, less
paper was used since worksheets were put on the PPT and students worked in pairs on the
examples so they were having conversations rather than writing which helped them become
better listeners.
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G.R.I.P cCounselor: Marlo Smith  School: Estes

Activity: 6 week Friendship Group (April-May 2012)
Grade: Kinderaarten

Goals: Results:
Students will be able to name and At the start of the group all of the
demonstrate at least 3 ways to be a good students had difficulty

~ | friend (sharing, taking-turns, listening, demonstrating positive friendship
and using manners). Each student will skills in a group setting and none
demonstrate these positive friendship were able to name 3 positive and
skills, through group activities and games, specific ways to be a good friend.
at least one time during the 6 weeks. For the pre-test question “please

tell me 3 ways to be a good

This small group addresses MUSD i friend?" students said things such
counseling standard 7: Students will as “be nice" and “don't pout.”

acquire the knowledge, attitudes and
interpersonal skills to help them

I T
understand and respect self and others. e e

posttests revealed that 100% of
students were able to name 3
Graphs/Charts: specific and positive ways to be a
good friend. Students responded
S— wn‘h answers s.uch as: sharing :
number of correct | | taking-turns, listening, and using
Tl manners. In addition, 100% of the
Bposttest question: | | gtydents demonstrated these
number of correct 3 - -
responses friendship skills at least one or
more times during group activities
and games.

studentstudentstudentstudent
1 2 3 a4

Program Implications:

e Meeting twice a week for 15 minutes each time seemed to work really well with this
age group. 15 minutes was long enough to complete an activity and discussion while
maintaining their full attention. I think meeting twice a week, with shorter time
between meetings, also helped with their learning/progress.

e There was not enough time to include activities related to managing emotions, which
is an important part of social development. In the future I would like to add at least
two more weeks to the group in order to address issues related fo feelings.

e Next year, I plan to follow up with these students individually or in small groups to
further reinforce their friendship skills.
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G.R.I.P.

Counselor:

Barbee Crawford

School: Desert Winds

6rade: 3rd
Date: December 16, 2011

Activity: Heart Talk using T feel..” statements

Goal: The goals and objective of this
lesson are to teach the 4 parts of an I-
message (Heart Talk) so that students
will know that using "I feel" statements
can help them communicate their
feelings with others in a positive,
healthy way.

This activity is linked to counseling
standards: PS: A1.5 Identify and
Express Feelings; A2.6 Use Effective
Communication Skills

Results: According to the pre-test for
this activity only 6% of the students
believed they had a good understanding
of the parts of an I-message.

Heart Talk Statements

100%
80% +
60%
40%
20%

0%

Percent

B Pre Test
| Post Test

Agree

I know what a Heart Talk
statement is.

Disagree

Impact Statement: After participating
in the classroom-guidance lesson, 86%
agreed that they had a gained a greater
understanding of the 4 parts of an I-
message.

Program Implications:

o The activity had positive test
results in all of the 3™ grade
classrooms.

o This topic has been revisited in
other lessons as well as in small
support groups.

o The format of the I-message is
utilized and practiced when trying
to resolve conflicts between
students.
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GRIP Counselor: Tina Verville School: IE

Activity: Help Report Box
Grade: K-6
Date: October 2011-May 2012

Goals: The Help Box/Bully Results: Eighty reports
Box was originally established were filled out this year. Only
to provide a confidential means 6 of those were true bullying
of reporting bullying at our situations and that

school as required by district information was shared with
policy. All students were administration to process. 44
educated on how to use the or 61% were filled out by 3™
form and box during my bullying or 4" graders.

prevention lessons. The form
includes the four components
that need to take place in order
for a situation to be identified
as bullying.

Impact Statement: The
results revealed that 90% of
the Help Reports that were
filled out were not bullying
situations. They did show
student conflict and indicated
that more education in that

Graphs/Charts: for our 3" and 4™ graders.

area was needed, especially

Help Reports

& Bullying
@ NonBullying
O Reports filed
3/4th Total
gr

Program Implications:

The Help Box (originally called the Bully Box) gives Tronwood students a confidential method of reporting
bullying.

The results indicate that true bullying is not happening on a regular basis.

We need to increase the amount of education regarding conflict resolution with our 3" and 4™ graders.
The reporting form was modified throughout the year in order to get the needed information.

We will continue to use the Help Box next year and collect additional data. (e.g. where is the
conflict/bullying happening the most?)
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' G.R.L.P
Counselor: Amanda Lehrling
School: Butterfield Elementary

Activity: Peer Pressure  Grade: 6™ Grade  Date: May 23, 2012

Goals: Students will learn five ways to say no
when dealing with peer pressure. :
PS: C1.4 P: Acquire Personal Safety Skills
P.O. Demonstrate the ability to set boundaries,
rights and personal privacy.

Results: Prior to participating in a classtoom
lesson about ways to deal with peer pressure,
students were given a multiple choice pretest
consisting of five questions.

The Pretest revealed that a substantial portion of

Peer Pressure

Pretest BPosttest

Students

P NP
Proficient(P) Nonproficient(NP)

the class lacked knowledge on how to say no to
peer pressure. All 26 students answered at least
one question correctly. Twelve students
answered 2 questions correctly earning a 40%
grade. Seven students answered 3 questions
correctly earning a 60% grade. Four students
answered 4 questions correctly earning an 80%
grade. Lastly, 3 students received a 100% grade
by answering all 5 questions correctly.

The Post-test revealed that 22 students answered
all 5 questions correctly. The other 4 students
answered 4 items correctly. This result was that
every student earned an 80% or 100%.

Impact Statement: After the classroom
lesson, the entire class became proficient in how

to say no to peer pressure. Proficiency increased
from 27% to 100%.

Program Implications:
to cope with peer pressure.
negative pressures from peers.
making unhealthy decisions.

focus on practicing the skills to avoid peer pressure.

e The lesson on ways to say no to peer pressure revealed that preteen students had minimal knowledge of skills
e The results indicated that preteens have a necessity to be educated on valuable skills to deal with increasing
e Peer pressure is a very real and serious challenge for youth, especially for at-risk students who are prone to

o Asa follow up I will continue providing lessons and support for resisting peer pressure. The next lesson will





